
 

 
Volume 3 │Issue  1│2023 

 
http://langedutech.com 

 
 
 

               

 

55 
 

Teaching English in the Age of AI: Embracing ChatGPT to Optimize 

EFL Materials and Assessment 

Osama Koraishi
a * 

a Independent Researcher, Turkey; 0009-0008-1670-3436 

Suggested citation: Koraishi, O. (2023). Teaching English in the Age of AI: Embracing ChatGPT to Optimize EFL Materials and 

Assessment. Language Education & Technology (LET Journal), 3(1), 55-72.  

Info  Abstract 

 

 

 

 

 

Date submitted:22/04/2023 

Date accepted: 11/05/2023 

Date published: 12/05/2023 

 The sudden spike of artificial intelligence (AI) technologies has had and continues to 

have a transformative impact on various domains, including education. The advent of 

AI-powered large language models [LLM], such as OpenAI's ChatGPT, will 

significantly enhance the way English as a foreign language (EFL) is taught and 

learned. This article explores the versatile applications of ChatGPT as a valuable tool in 

any EFL teacher’s toolkit, specifically focusing on material development and 

assessment. The demand for effective EFL teaching and learning strategies has been 

steadily on the rise for years due to globalization and the widespread adoption of 

English as the lingua franca for international communication. Consequently, the 

integration of technology in language education has become crucial in addressing the 

diverse needs of EFL learners and teachers. ChatGPT, a cutting-edge LLM, holds 

considerable promise in revolutionizing EFL education, as it combines advanced 

natural language processing capabilities with a realistic instantaneous human-like 

interaction. This article aims to provide some potential benefits of utilizing ChatGPT in 

EFL education. First, we examine how ChatGPT can be employed in material 

development, streamlining the process of creating engaging and contextually relevant 

resources tailored to the needs of individual learners, as well as other more general 

uses. Second, we explore the role of ChatGPT in text assessment, highlighting the fact 

that, unlike humans, it has the potential of offering real-time, personalized feedback on 

learners' performance, thereby enhancing the overall learning experience. It is worth 

noting that this article as well as the applications suggested in it are based on the latest 

ChatGPT 4 and not the older ChatGPT 3.5. 

Keywords: ChatGPT, Artificial Intelligence (AI), LLM, EFL, Artificial Intelligence in 

Education (AIEd), Natural Language Processing (NLP), Edtech, EFL Teaching, 

Material Development, Assessment, Personalization, Differentiation, SLA, CALL, E-

Learning, Feedback, Pedagogy 
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Introduction 

The use of AI and chatbots in education has a rich history, dating back to the early days of AI with 

systems like ELIZA (Weizenbaum, 1966) which was an early AI program that simulates text-based 

conversations with humans which usually mimicked being a psychotherapist; and SHRDLU which was 

designed to understand and process natural language while interacting with a virtual world of blocks, 
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executing tasks and answering questions about the environment (Winograd, 1972). Over time, these 

systems have evolved, becoming more sophisticated and better suited for educational purposes (Kerly, 

Hall, & Bull, 2007; Latham, Crockett, McLean, & Edmonds, 2012). Even prominent educational 

institutions and organizations, such as Khan Academy and Educational Testing Service (ETS), have 

already implemented AI in their systems to improve learning outcomes and assessment processes (Khan 

Academy, 2023; Runyon et al., 2022). 

Thus, the need for effective integration of such technology in EFL teaching and learning could be the 

answer to mitigate the burden of material design and help teachers with material development as well as 

other tasks with ease and efficiency. Technology integration in language education has become more 

prevalent than ever before (Chapelle, 2001; Kukulska-Hulme & Shield, 2008), and educators around the 

world need to keep up.  

As the most recent and, debatably, the most innovative LLM, ChatGPT demonstrates the power of AI in 

language education, with its advanced natural language processing capabilities and humanoid interaction 

(Floridi & Chiriatti, 2020, MacNeil et al., 2022). The introduction of such technologies offers a unique 

opportunity to reimagine the role of AI in EFL education. This paper aims to investigate the potential 

applications of ChatGPT in two key areas at the teacher level: material development and assessment. By 

examining these areas, we hope to shed light on how ChatGPT can serve as a valuable tool in any EFL 

teacher's toolkit and contribute to the enhancement of EFL education. 

However, the readers should consider the lack of empirical research regarding the use of ChatGPT in 

language education, particularly its effectiveness and quality of output. This gap is understandable 

considering the recent emergence of ChatGPT, this paper is written in hopes of adding to the literature on 

the capabilities of ChatGPT as an LLM and its relevance in the context of EFL education. 

Streamlining Material Development 

Immense pressure is put on the shoulder of EFL teachers all around the world by the many stakeholders 

when it comes to delivering effective instruction that caters to the diverse needs of their learners because 

of the ever-rising demand for proficient English speakers in our modern world. Consequently, while 

modern textbooks are amazing basic requirements for quality instruction, EFL educators are still faced 

with the daunting task of customizing and differentiating their instructional materials to accommodate 

varying learner backgrounds, proficiency levels, and learning styles. This significant burden often 

demands substantial time, effort and skill, impeding their capacity to focus on other critical aspects of 

language pedagogy.  

That said, teachers have always been able to adapt to new technologies in order to become more efficient, 

so it is imperative to explore ChatGPT as a new avenue of support that can alleviate the strain on EFL 

teachers. The integration of such AI-driven tools can potentially empower EFL teachers to optimize their 

teaching effectiveness and better address the multifaceted needs of their learners (Rudolph et al., 2023). 

Building on this premise, the subsequent sections of this article will delve into the various ways in which 

ChatGPT 4 can be employed to support EFL teachers in their material customization and differentiation 

efforts. By examining the practical applications of this AI-driven tool, we aim to provide at least a basic 

understanding of its potential in enhancing EFL teaching practices and facilitating more personalized 

learning experiences for students. 

Text Generation and Manipulation 

The first application to be explored involves its capacity to generate tailored text passages based on a 

specific topic that usually is relatable to or to the liking of the learner, linked to a designated Common 

European Framework of Reference for Languages (CEFR) proficiency level. This feature enables EFL 

teachers to create contextually relevant and level-appropriate reading materials that incorporate new 
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vocabulary seamlessly, making it easier to address the individual needs of learners as seen in Figure 1. 

Furthermore, ChatGPT can also be utilized to generate comprehension questions in relation to the 

generated text, facilitating a more comprehensive learning experience for students. In fact, it can even 

generate multiple types of questions just in case one type was not enough i.e. it can generate questions to 

target different aspects of the text such as vocabulary, comprehension and so on. Figure 1, found below, 

serves as an illustration of this usage. 

 

Figure 1. Generating theme-specific, level-specific texts 
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In addition to that, ChatGPT also allows for the effortless adaptation of that text, or any text for that 

matter, for use with a different CEFR proficiency level (Kuhail et al., 2022). By simply prompting it with 

different parameters or providing additional guidance to the AI, EFL teachers can efficiently repurpose 

the text to suit the needs of another class, thus maximizing the utility of the generated content. This 

flexibility in material adaptation offers incredible ease in streamlining the process of creating diverse 

resources. In Figure 2, we can see the same text seen in Figure 1 adapted to a different level. 

 

 

Figure 2. Repurposing texts to other levels 

 

This solves the problem of finding interesting student-relevant text for the various learners the teacher 

might have in his/her class. 
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Vocabulary Integration and Manipulation 

The randomness of vocabulary knowledge among EFL learners, though might be on-level, often results in 

distinct gaps in their lexical proficiency, necessitating an individualized focus on specific sets of target 

vocabulary or even sets that are more relevant to them in terms of profession or interest. For the longest 

time, addressing this issue required teachers to invest considerable time and effort in identifying 

appropriate strategies to incorporate these target words into the instructional materials, or even create new 

texts from scratch. However, with ChatGPT, EFL teachers can now streamline this process significantly 

as well. By designing the right prompt and providing the necessary parameters i.e. vocabulary set, 

educators can leverage the capabilities of AI and integrate numerous target vocabulary words into 

generated texts, even when dealing with extensive lists containing tens or hundreds of words. This 

innovative approach not only reduces the time and effort previously associated with material 

customization but also allows teachers to efficiently cater to the diverse vocabulary needs of their 

students, ultimately enhancing the overall learning experience. Figure 3 shows an example of such a case. 

 

Figure 3. Creating texts with a specific vocabulary set 

 

Of course, as we can also see in Figure 2, we can use AI to generate different types of questions to test 

any aspect of the previously generated text as well. 
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Expanding on this strategy, ChatGPT can be further employed to also create vocabulary-focused 

worksheets or quizzes in a multitude of formats. when simply provided the vocabulary set and asked to 

generate a variety of questions testing the set or providing a specific template for the AI to use in creating 

the worksheet/quiz, a learner-specific quiz, along with its answer key if you wish, would be generated in 

mere seconds. The following example, Figure 4, can illustrate that in practice. 

 

 

Figure 4. Creating vocabulary quizzes and Worksheets 

 

This approach allows educators to save time as well as design engaging and diverse assessment tools that 

cater to the unique needs and preferences of their students, further enriching the language learning 

experience. In fact, with this strategy, educators can also effortlessly integrate students' L1 into their 

quizzes, even without possessing knowledge of that language themselves as seen in Figure 5. 
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Figure 5. Using L1 that is unknown to the teacher in creating materials 

 

Though the use of L1 in EFL education is controversial, most educators can agree that in some cases it 

can be beneficial (Inal & Turhanli, 2019); and ChatGPT provides the opportunity of using it if needed 

with a multitude of students from different backgrounds since the teachers’ knowledge of other languages 

is in fact limited. 

 

AI-Assisted Lesson Planning 

Now, we will focus on ChatGPT’s potential in facilitating the creation of comprehensive and detailed 

lesson plans for EFL classes. By harnessing the power of ChatGPT, educators can automatically create 

lesson plans tailored to specific themes, grammatical objectives, and learning outcomes, all of which can 

be customized according to their instructional needs. This will save time and energy on the part of the 

teacher without lowering the quality of the lesson planning; in fact, it might even raise the quality. In 

Figure 6, we see an example where the teacher tried an initial prompt for their lesson plan, specifying 

his/her lesson details i.e. themes, objectives, number of students and so on. 
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Figure 6. Initial full lesson plan attempt 

 

The manner in which ChatGPT effectively "recognized" the structure of a lesson plan and generated one 

in line with traditional lesson plan stages is indeed noteworthy. This shows that lesson planning and EFL 

literature were included in the datasets it was trained on, but that is also partially thanks to the precision 

of the provided prompt. Nevertheless, the resulting lesson plan may not necessarily align with the 

teacher's preferences, necessitating modifications. It is vital to emphasize that the purpose of employing 

ChatGPT in lesson planning is to facilitate the process in conjunction with the teacher's guidance, as the 

AI's capabilities may not yet suffice independently. In the example provided, Figure 6, the teacher offers 

additional guidance to refine the lesson plan, leading to an improved version, as illustrated in Figure 7.  
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Figure 7. Lesson plan modification 

Though this enhanced version fulfills the requested modifications that the teacher provided, there are still 

some vague points that can be further clarified. For example, the lesson plan mentioned a video to be used 

as a warm-up, but the teacher may not have such a video. Thus, the teacher can further enquire about such 

details as it is illustrated in Figure 8.  

Figure 8. Detailed further inquiries 
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We can also highlight the fact that whenever ChatGPT is asked about more details, the model always 

comes up with more tips in relation to the previous conversation i.e. using its “working” memory which 

makes the information much more relatable. For example, in Figure 8, it did not only provide a URL for 

the video but also provided some more insights into the use of the suggested video in the framework of 

the lesson plan that was designed. 

This collaborative and innovative approach between the teacher and ChatGPT ensures the creation of 

lesson plans that cater to specific instructional needs and preferences, ultimately fostering more effective 

teaching practices. These are but suggestions for using ChatGPT for material development, the practical 

possibilities that different teachers might come up with are virtually endless. 

 

AI-Assisted Assessment 

In this section, we will explore the potential of ChatGPT in the realm of assessment, a critical component 

of the educational process. Assessment plays an indispensable role in enhancing learners' language 

proficiency, particularly through the provision of timely and constructive feedback. However, evaluating 

learners’ performance and providing feedback can be a time-consuming and labor-intensive task for EFL 

teachers. ChatGPT offers a solution to this challenge by again streamlining the assessment process and 

conserving educators' time and energy. It is important to note that major organizations, such as 

Educational Testing Service (ETS), the provider of the TOEFL test, have already integrated AI-powered 

scoring engines, such as their E-rater, into their assessment systems (Runyon et al., 2022), reflecting the 

increasing reliability and validity of AI-driven evaluation tools. Used correctly, leveraging AI and 

ChatGPT, in particular, can benefit teachers greatly in the pursuit of better supporting their learners. 

 

Placement Tests 

A crucial aspect of assessment in the educational process is diagnostic assessment, which typically occurs 

prior to instruction. One common use of this assessment is placement tests, which assist teachers in 

determining the extent of learners' existing knowledge and identifying areas for further development in 

order to use appropriate materials for future lessons or even mitigate existing errors. AI has the capacity 

to conduct such assessments (Huang et al., 2021). In the following example, Figure 9, we illustrate how 

an EFL teacher employs ChatGPT to analyze a text composed by a student with the objective of 

discerning the proficiency level of the writing. 
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Figure 8. Writing CEFR placement test 

 

Needless to say, ChatGPT’s familiarity with the CEFR descriptors (North, 2007) provides the rationale 

behind its conclusion. In fact, ChatGPT even provides further details about the problems in the text. This 

is important because it allows the teacher to ascertain that the logic is sound. 

In a similar vein, the teacher can inquire about these problems and ask ChatGPT to highlight them for 

further analysis and provide correct alternatives as seen in Figure 10.  
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Figure 9. Error recognition 

 

This gives the chance for the teacher to efficiently and quickly find the problems and corrections and pass 

them over to the learner in a timely manner without having to start that process from scratch. 

 

International Exams and Hyper-Specific Criteria 

International proficiency exams, including IELTS, GRE, TOEFL, and others, hold significant importance 

in the context of English language teaching. In most cases, they are high-stakes exams where 

Scholarships, immigration, career paths…etc are at stake. Addressing their specific assessment criteria 

and requirements can pose considerable challenges for educators, given the variability in evaluation 

standards and the extensive nature of the texts involved. ChatGPT presents a solution to these 

complexities by offering the capability to assess student performance according to the specific criteria of 

such examinations; and even specific criteria a teacher might provide. The following example, Figure 11, 

demonstrates the application of ChatGPT in the context of the independent writing task in the IELTS, 

underscoring its potential to streamline the assessment process and facilitate a more efficient and accurate 

evaluation of students' work in alignment with the demands of international proficiency exams. 
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Figure 10. International exam criteria application and recognition 

 

The feedback generated aligns with the IELTS rubric in key aspects such as organization and task 

achievement. It provided an approximate score band in addition to offering insights and a rationale behind 

the assigned score. Furthermore, the example highlights the nuanced understanding that an accurate score 

band estimation cannot be solely based on Task 2, as the IELTS writing section combines the scores of 

both Task 1 and Task 2. This level of detail showcases the potential of ChatGPT in offering meaningful, 

context-specific feedback in accordance with established assessment criteria. 

In an effort to generate some sort of feedback report about the text to the learner, a teacher can collaborate 

with ChatGPT by enquiring further to reveal more details about the areas of interest as well as providing 

potential fixes for each. This can be examined in Figure 12. 
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Figure 11. Specific rubric-oriented feedback 

In fact, it is able to provide a complete rewrite of the provided text improving it by integrating the 

suggestion it generated and showing how they can be implemented. This is shown in Figure 13. 

 

Figure 12. Integrating feedback and reworking texts 

Using the new version of the essay, the learner i.e. the original writer can see, in a practical sense, the 

differences between the two versions and what aspects he/she needs to be cautious about while writing. 



LET Journal 2023, Volume 3, Issue 1, 55-72 Koraishi, O. 

 

 

 

 

 

 
 

69 
 

Discussion 

As demonstrated throughout the article, the output results of ChatGPT have significant potential in 

enhancing classroom experiences and aiding teachers in their challenging roles. The capabilities of 

ChatGPT should be harnessed to provide support and resources for teachers, thus creating a more 

efficient and engaging educational environment. However, ChatGPT is not a perfect system and requires 

teachers' involvement and feedback to be used effectively. The current limitations such as making up 

information seemingly out of thin air with accompanying fake sources [also known as hallucinations] 

(King & ChatGPT, 2023; Rudolph et al., 2023) necessitate that teachers play an active role in the 

utilization of AI-generated materials and resources, as it cannot stand on its own in its current form. As 

technology continues to advance rapidly, improvements in AI systems like ChatGPT are expected, 

making them even more valuable tools in the future. 

In addition to ChatGPT, there are various other AI and chatbot models available that can be explored for 

educational purposes (Pardo et al., 2021). BERT, developed by Google AI, was designed to handle 

various natural language processing (NLP) tasks (Devlin et al., 2018); its later improved upon version 

called XLNet extended BERT and mitigated some limitations by the efforts of Yang et al. (2019) who 

improved the "memory" of the model; and many others are all potential chatbots to be used in all aspects 

of life. More specifically, some bots, such as Khamingo, recently introduced by Khan Academy (2023), 

are narrow AI models specifically designed to cater to teachers' needs. These models offer additional 

options for educators looking to incorporate AI into their classrooms by providing ready prompts and 

being trained on specific educational datasets to make any educational task more appropriate for a real 

classroom. Still, ChatGPT is the only one that is widely, freely [GPT3.5] and readily available for 

relatively everyone 

Teachers must understand the limitations of ChatGPT while using it in their classrooms (Zhang & 

Hyland, 2021). Gaining a clear understanding of what ChatGPT is and what it is not will enable educators 

to maximize its potential and mitigate any risks or challenges associated with its use. To that end, though 

teacher training and computer literacy have long been crucial components in the education field 

(Tapalova & Zhiyenbayeva, 2022), as AI becomes more integrated into education, the potential for a 

widening digital divide grows, especially within specific teachers' demographics, that can even include 

learners in all honesty (Jones and Hafner, 2022). Thus, it is essential that teachers receive the necessary 

training and support to adapt to this new technological landscape, particularly when it comes to prompt 

design and understanding of AI-generated materials (Reinders & White, 2016). 

The use of ChatGPT in education also raises ethical concerns that warrant attention (Hovy & Spruit, 

2016). Issues such as data privacy, potential biases in relation to culture and other aspects of AI 

algorithms (Cassidy, 2023; Rettberg, 2022), and the possibility of generating misleading or inappropriate 

content are significant concerns for educators and students alike. While addressing these ethical 

considerations is crucial, an in-depth exploration of these topics is beyond the scope of this current paper. 

Future research should be conducted to investigate the ethical implications of using ChatGPT and other 

AI tools in education, ensuring that the implementation of such technologies is done responsibly and in 

the best interest of all stakeholders involved. 

Conclusion 

The integration of artificial intelligence (AI), and more specifically, ChatGPT, has proven to be a 

valuable tool for EFL teachers, offering assistance across numerous aspects of their practice. By 

employing AI-driven technologies, the processes of curriculum and material development can be 

considerably streamlined, accelerated, and rendered more learner-centered, as these tools cater to the 

unique needs of individual learners. Furthermore, AI systems have the potential to greatly simplify the 

process of assessment (Ohio University, 2023), with specialized tools being continually developed and 

slated for future release. 
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Throughout the use cases explored in this article, as well as those beyond its scope, ChatGPT has 

consistently been and should be employed under the supervision of an expert since the possibility of 

errors, nonsensical outputs or inaccurate information is always looming due to its limitations (Elsen-

Rooney, 2023). It is essential to recognize that ChatGPT is a tool that can be used to support teachers 

rather than replace them, at least for the time being. 

Though in 2021, the adoption of AI was in the early stages (Hwang & Chang, 2021), today’s world is 

very different after only 2 years. As the normalization and integration of AI tools in education and other 

aspects of our life become inevitable, it is imperative for teachers to adapt and familiarize themselves 

with their capabilities and limitations since having such knowledge leads to easier adoption as some 

research suggests (Eguaras et al., 2021). Consequently, the incorporation of AI-related skills, such as 

prompt design and an understanding of AI's potential, should be included in official teacher training 

programs. This will equip pre-service and in-service teachers with the necessary competencies to keep up 

with the rapidly evolving educational landscape and harness the full potential of technologies to enhance 

their teaching practices. 
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